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ipdae? Webinar Things to Remember

e |f you have a question, please type it into the Q&A option.

e 6 6 Zoom Meeting ID: 502-550-438 e

i Audio Settings Q&A Chat Raise Hand

Send Anonymously

 Attendee microphones will be muted. You will be in listen only mode.

 Today's presentation is being recorded. It will be archived and
available on the IPDAE website within 48 hours.

2017 The Institute for the Professional Development of Adult Educators
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Who are we?

e Role
e [earners

e Context

a L
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By the end of our time together, you should be
able to:

 Define backward design and consider how it could
support your ESOL lesson planning;

 Use a set of questions to help design and/or refine your
lesson plans; and

e Locate those Adult Education Standards and
Competencies in the Florida Adult ESOL Curriculum
Framework that correlate to your instruction.



. GOALS FOR YOUR
lpdaeV Asychronous Learning

After spending time with the session workbook & the
ideas from our session, you should also be able to...

 Use a variety of assessments to help your
learners demonstrate their achievement of

lesson or unit objectives.

e Analyze a textbook lesson in order to determine
what stages need to be adapted or added.

o Select from a variety of lesson staging
templates to plan instruction.

* Integrate a gradual release of responsibility
into your instruction.



o BUILDING BACKGROUND:
lpdaeV Essential Questions

What is Today's
Essential Question?

e What makes an English Language lesson
effective?

e How can we plan effective lessons when
our time and resources are limited?

e How can we plan for
optimal learning and teaching?




BUILDING BACKGROUND:

Essential Questions P. 2

According to Wiggins and McTigue (2013)
an Essential or Driving Question is...

e open-ended
e thought-provoking and intellectually engaging

e calls for higher-order thinking
e poinfs foward important, fransferable ideas
e raises additional questions

requires support and justification

recurs



° BUILDING BACKGROUND:
lpdaee’ Essential Questions

Analyze the Questions:

e What makes an English Language lesson effectivee

e How can we plan effective lessons when our time
and resources are limitede

e How can we plan for optimal learning and teachinge

Transferrable? Worth Open-ended?
II Asking?

Requires

. Raises more
Engaging? Justitying’? questions?




What do you
notice?

What do you
wonder?

Photo Credit: Paolo Aguilaron Unsplash



o otice and Wonder:
lpdae¢ Lesson Planning

Instructions:

. Listen and look at the slides or
pages 4 & 5 in your workbook.

Example of a WIPPEA Lesson Plan Outline (Template) Bample of a WIPPEA Lesson Plan Outiine

LEVEL: High Beginning | TOPIC OR THEME Work
LEVEL: [ ToPIC OR THEME Guiding or Essential question(s) for the theme and/or unit of study:
Guiding or Essential question(s) for the theme and/or unit of study: What is a “good job”?
Objective: (What willlearners be able to o at the end of the lesson?) Ss will be able to list and their skills & abilitie:
‘Objective: (What willlearners be able to do at the end of the lesson?) in order to speak about themselves in a job interview or other situation.
Proof of Learning: (How will you know they can do it?)
Proof of Learning: (How will you know they can do it?) Team brainstorm of skills & abilities lists, Roleplay with rubric
Focus Skills and Strategies: Key Vocabulary Grammar in Context
Focus Skills and Strategies: Key Vocabulary Grammar in Context R: Scan for details, Use text features [sills & Abilites (0D p. 178) Can/Can’t for ability
/L Listen for details, Clarify, Monitor & self- |willing to learn” Be for characteristics:
correct. “not yet” i.e., patient, honest
C What standards, and are learners working towards?) Correlations (What standards, and competencies are learners working towards?)
CCRS—-R 4, 5/L4 &6, 6; ELPS 1, 8, & 9; Obtaining employment competencies 2.2, 2.5, 2.6 and Workplace
Lesson Materials < on. 2.27 _ _ _ _
Stage GoallRoutine]Task Timing | Materials Lesson Materials: OPD p. 178, skills checklist, roleplay rubric & images from Job Search & The.WarkamE Units
om Stage (GOAL) Routine/Task Timing | Materials/Tools/Set up
- Open: - Open: Check in w/class. Then “Who can whistle? Can you?”| 5min | Whiteboard to write 2
- Warm- - Warm- (1D actions . skills that support the actions) 10min | Images from OPD
Up/Review: Up/Review: Q&A w/ whole class- Wh;ﬂ do teachers do? Whiteboard to take down
What skills do they need Ss respoises
- Introduction Introduction ir
’T,D ,l:ﬁ:’;vozj’ ‘:’"’e‘h‘ tzm"bwo'i settings) 5 min Slide or whiteboard with
A talk, ¥/N/Not Sure checl objectives
- Presentation - Presentation (introduce and work with vocabulary) 15 min
Teams brainstorm skills & share out ¢’ paper/chat window
- @i Teach new vocab w/Early production questions P.178 project/share PDF
check: - Comp check: (Confirm understanding of vocabulary) SN | answer cards /reaction
T/F statements with p. 178 and other images uttons
- Guided Practice e usi .
- Guided Practice | (Practice using key vocab to state skills.) 15 min
- Communicative Pair work using p. 178- Tell me about his/her skills A/B pairs, then switch and
i form new A/B pairs
: and abilities. Tell me about your.
Practice H
-@ (speak about i )
- Evaluation Practice Teams write & rehearse a role play, then perform for | 30 min S:rn:{t with sentence frame:
- Evaluation each other. Teammates use rubric to evaluate 4Ssinateam
performance.
- Application - e Brainstorm otherstuations where ne talks about |
one’s skills and abilities (e.g. dating, volunteering) -
- Closing: - Closing: Exit tickets with one skill Ss have, one they're willing
(Affirm & to learn. Affirm Ss work and preview next lesson. 5 min
adjourn)

. Ask yourself: What you notice and what you
wonder about what you see and heare



ipdae®” SL[E DR 1S
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Guiding or Essential question(s) for the theme and/or unit of study:
What is a “good job”?

Objective: (What will Ss be able to do at the end of the lesson?)
Ss will be able to list, state and clarify their skills and abilities in order

to speak about themselves in a job interview or other situation.

Proof of Learning: (How will you know they can do it?)
Team brainstorm of skills & abilities lists, Roleplay with rubric

Focus Skills and Strategies: Key Vocabulary Grammar in Context
R: Scan for details, text features |skills & Abilities Can/Can’t

S/L: Listen for details, Clarify, (OPD p. 178) willing| Be (be patient, be
Monitor & self correct to learn, not yet honest)

Correlations (What standards & competencies are Ss working
towards?)CCRS—R4,5/L4 &6, L 6; ELPS 1, 8, & 9; Obtaining employ-
ment competencies 2.2, 2.5, 2.6 and Workplace Comm. 2.27




b NOTICE AND WONDER:
lpdaGV LP Outline

(Goa) Routine/Task | Timing | _Materials

- Open: Check ins. Q: Who can whistle? | 5 min |Board/Slide
- Warm- (ID actions v. skills) 10 min | Board for Ss’
Up/Review: Q&A What do teachers do? responses

What skills do they need? OPD Images
ITRSSRTRRPSNNN (/D lesson obs, connect to c min | Board/Slide
non-work settings)
T talk, Survey Ss for interest
- Presentation: (Intro & work W/Vocab.) 15 min Sg’ paper/
Teams brainstorm skills & chat &
share out breakouts
Teach new vocab w/Early Project/Share
production questions OPD 178




e NOTICE AND WONDER:
ipdaet™

omprene o 5 min | Answer
Cards/
Reactions

(Confirm understanding of
vocab) T/F statements w/pics.

TR WP SSNNN (Use key vocab to state skills.) 15 min
Pairs w/p. 178 A: Tell me about OPD 178
__skills & abilities. B:[can/be]

0 M\ (Speak about themselves in 30 min | script w/
. . ) sentence
an interview) Team role play,

. frames
. Teams & T use rubric .
Rubric

(ID situations where skills &
abilities are shared) Brainstorm| > min

(Affirm, Preview & Adjourn) & i Sticky notes/
Exit tickets, preview next lesson MIN 1 Jamboard




—— ?< “Planning

with the End
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BUILDING/REFINING KNOWLEDGE:
lpdae~

" BACKWARD DESIGN

-
Stage 1:
Planning for desired resulis

k(essenﬁal questions and objectives)

-
Stage 2:
Determine evidence of learning

k(proof of learning and assessments)

[ N

Stage 3: Building a learning plan (tasks
and materials)

. /




. BUILDING/REFINING KNOWLEDGE:
lpdaeV Lesson Design P.7

L —

As you plan, ask yourself...

. What do | know about my learnerse What
do they need to/want fo be able to doe
(Do | know their goals, needs, inferests,
etc.?)

2. Based on my answers to question 1, what
will my learners be able to do by the end
of my lesson¢

3. What evidence of learning will show me
and my learners that they've met the
objective(s) from #2¢




. BUILDING/REFINING KNOWLEDGE:
lpdaee’ Lesson Design P.7

As you plan, ask yourself...

Skills, Strategies

4. What language will my learners Vocabulary &
need in order to accomplish the Grammar
objective(s)¢

5. What standards does my lesson
seek fo addresse

6. What insfructional routines &
materials will support my learners
as they work toward the lesson
objective(s)e




1pdae§’ BUILDING/REFINING KNOWLEDGE:

A.E. Standards P.8

Florida ESOL Curriculum Framework

CCR Reading Anchor Standards

Read closely to determine what the text says explicitly and to make logical inferences from it;

1 cite specific textual evidence when writing or speaking to support conclusions drawn from the
text.

5 Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.

3 Analyze how and why individuals, events, and ideas develop and interact over the course of a
text.
Interpret words and phrases as they are used in a text, including determining technical,

4 connotative, and figurative meanings, and analyze how specific word choices shape meaning
or tone.

5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger
portions of text (e.g., a section chapter, scene, or stanza) relate to each other and the whole.

6 Assess how point of view or purpose shapes the content and style of a text.

- Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.

3 Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.

9 Analyze how two or more texts address similar themes or topics in order to build knowledge or

to compare the approaches the authors take.

10 Read and comprehend complex literary and informational texts independently and proficiently.



https://www.fldoe.org/academics/career-adult-edu/adult-edu/2020-2021-adult-edu-curriculum-framewo.stml

ipdae¢”

Florida ESOL Curriculum Framework

ELP Anchor
Standard 1

ELP Anchor
Standard 2

ELP Anchor
Standard 3
ELP Anchor
Standard 4
ELP Anchor
Standard 5

ELP Anchor
Standard 6

ELP Anchor
Standard 7
ELP Anchor
Standard 8
ELP Anchor
Standard 9
ELP Anchor
Standard 10

ENGLISH LANGUAGE PROFICIENCY STANDARDS

An ELL can construct meaning from oral presentations and literary and informational text
through level appropriate listening, reading, and viewing.

An ELL can participate in level appropriate oral and written exchanges of information,
ideas, and analyses, in various social and academic contexts, responding to peer,
audience, or reader comments and questions.

An ELL can speak and write about level-appropriate complex literary and informational
texts and topics.

An ELL can construct level-appropriate oral and written claims and support them with
reasoning and evidence.

An ELL can conduct research and evaluate and communicate findings to answer
questions or solve problems.

An ELL can analyze and critique the arguments of others orally and in writing.

An ELL can adapt language choices to purpose, task, and audience when speaking and
writing.

An ELL can determine the meaning of words and phrases in oral presentations and

literary and informational text.

An ELL can create clear and coherent level-appropriate speech and text.

An ELL can demonstrate command of the conventions of standard English to
communicate in level-appropriate speech and writing.

BUILDING/REFINING KNOWLEDGE:

A.E. Standards P.8


https://www.fldoe.org/academics/career-adult-edu/adult-edu/2020-2021-adult-edu-curriculum-framewo.stml

1pdae¢ BUILDING/REFINING KNOWLEDGE:

Competencies P.8

Florida ESOL Curriculum Framework

- Subject Areas

1

Communication
Employment
Community
Consumer Economics
Health

Civics

Environment

Mathematics

© o0 N o a &~ w D

Learning and Thinking



https://www.fldoe.org/academics/career-adult-edu/adult-edu/2020-2021-adult-edu-curriculum-framewo.stml

. BUILDING/REFINING KNOWLEDGE:
lpdaeV Lesson Staging PP 14-17

And then, ask yourselt...

What lesson staging best suits the content and
instructional roufines in this lessone

* WIPPEA

 Task-based

* Pre-, While-, Post-
(Reading, Listening)

* Writing Process




A DEEPER DIVE:
Assessment P.9
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Rubrics to the Rescuel

One Point Rubric for Teamwork and Presentation

Criteria
All team members...

THIS WAS
GREAT

WORK ON
THIS

participate in the task

manage time well

follow task instructions

make eye contact (or
look into the camera)
while presenting

respond to audience
questions accurately
enough to be understood

7
x

BY EDUCATORS FOR
EDUCATORS




1 A DEEPER DIVE:
lp daeey Assessment P. 10

Does the assessment
ask learners to...

- explain what they’ve learned
in their own words?

- teach what they’ve learned

to others? demonstrate

- justify their responsesto |- critical thinking?
questions and/or their - problem solving skills?
reasoning?

- metacognition?

- self-awareness?
- empathy?




ipdaeey A DEEPER DIVE:

Assessment P. 10
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bt EXPANDING UNDERSTANDING:
ipdae¢?

The 215t century ESOL Class

LEARNER CENTERED
TEACHER DIRECTED

LEARNER CENTERED
LEARNER DIRECTED




bt EXPANDING UNDERSTANDING:
ipdacs”

Gradual Release of Responsibility

-

| DO - Teacher presents/demonsirates

S =

-

N

WE DO - Teacher & Ss work together

-

Y'ALL DO - Ss work in pairs, teams

| YOU DO - Ss work independently



o EXPANDING UNDERSTANDING:
1pdae$’ GRR

(Goal) Routine;/Task

- Open: Check ins. Q: Who can whistle?

- Warm- (ID actions v. skills)
Up/Review: Q&A What do teachers do?
What skills do they need?

- Introduction (ID lesson obs, connect to non-work settings)
T talk, Survey Ss for interest

- Presentation: (Intro & work w/vocab.)
Teams brainstorm skills & share out
Teach new vocab w/Early production questions




e EXPANDING UNDERSTANDING:
ipdae¢>

| Stage (Goal) Routine/Task

- Comprehension (Confirm understanding of vocab) T/F
Check statements w/pics.

(Use key vocab to state skills.) Pairs w/p.
178 A: Tell me about __skills & abilities.

- Guided Practice:

B:  [can/be]
- Communicative (Speak about themselves in an interview)
Practice: Team role play;

- Evaluation: Teams & T use rubric

(ID situations where skills & abilities are

- Application shared) Brainstorm

- Closing: (Affirm, Preview & Adjourn)

Exit tickets, preview next lesson




. A REALITY CHECK:
1pdae€’ The Textbook

Meeting and Greeting CAMBRIDGE
COMMUNICATIVE OBJECTIVES TELL YOUR PARTNER WHAT 70 DO
1. Model the actityatthe botom of pg 2. Aska
.

.

intoductions pos. 2-3.Perform the action. Choose  sentence and. 3° (o
o Toems rodue i s 2. Pai stucents and assign VB oles. Have Parner A
make mvoductions. PartnerBacts out the sentence,have Prtner B choose.
untieach parner hasdemonstrated exchgreetng

DICTATE TO YOUR PARTNER
1. Modelthe actvity at the bottom of pg. 2 Have a
2013

»CASAS competencies:0.1.1,0.1.4,0.16,723

Warm-up.

- ¢
leavetakings as you walk around the oom. Hithere Sun Lo Mode cation strategy by spelling out
Ve Hello Fruzan. How are you?Fuzan, this s Juko. o, e word ot phesse before you wite It h-0.g? Sedich
Fruzan. Goodye everybody!Seeyoulater

Introduction

Ak how students sayhello and goodye Intheir o

languages.State the objectve: Today wetlleam 0

introduce,andsay, "Goodeye” o each other.

Presentation

1. Have students ook a the picture on pgs. 2-3 or

Gudedpracin

| ot i
e Styoutuen PICTURE
e ee——

e DICTIONARY

My names am.__| 1d ik toitroduce i

Grgtéhen Bitterin + Dennis Johnson

ice * Sylvia Ramirez
R age (Seres Editor)

2 Mecting ndGreetng

STEP 5
FORWARD

In-Class Lessons >

NOLLIOZ ONOD3S

LEARNING
C READINESS

Worksheets >

©
=
®
©
O
)

SERIFS DIRFCTOR

Jayme Adelson-Goldstein

e

ENGLISH®

Vocabulary Practice >

My Portfolio >

N
= “Jenni Currie Santamaria
Therese Naber -

Progress >

BURLINGTON



[l Prepare to write

® A Lookat the job ads and listen to the email. What job is Sergei applying for?

3-22

Work at

Pizza King!

.

KIN

® B Listen again. Read the email.
322

O O

Subject: Pizza King driver

From: Sergei Petrov sgpetrov34@mymail.com

To: SAvila@PizzaKing.com

Dear Mr. Avila,

Driver

Evenings, weekends
part-time (18 hours a week)
Driver’s License %
Contact: Shane Avila
SAvila@PizzaKing.com

Manager

2 years restaurant
experience

Full-time

Days, weekends
Contact: Ann Paul
AnnPaul@PizzaKing.com

I'm writing about your ad for a driver at Pizza King. | don't have
experience, butI'm a good driver. | have a New York driver’s license.
| was an auto mechanic in Russia. Now I'm studying English in the
mornings, so an evening job is perfect for me. | can also work on
weekends. | can work part-time or full-time. Please send me an

application, or | can come to the restaurant any afternoon or evening.

Thank you,
Sergei Petrov
(201) 555-5498

sgpetrov34@mymail.com

Cook

1 year experience

FT (40 hours a week)
Evenings, weekends
Contact: Shane Avila
SAvila@PizzaKing.com

Server

High school diploma
No experience needed!
PT (15-20 hours a week)
Days, weekends
Contact: Shane Avila
SAvila@PizzaKing.com

WRITER'S NOTE
When you send an
email about a job,

put your contact
information at the end.

C Check your understanding. Mark the sentences T (true) or F (false).

1. Sergei wants the driver job.

2. He lives in Russia now.

____ 3. Heis a pharmacist in New York.

132  Interpret job ads

4. He can work in the mornings.

5. He can work on Saturday.

6. He has the job application.

A REALITY CHECK:

The Texibook

@ D Listenand complete the sentences.
3-23
3. She can work

4. Please send her

1. She is writing about the ad for a
2. She has a

QE Compare sentences with a partner. Listen again and check your work.
3-23

Hl Pian

A Get ready to write. Complete the chart. Choose a job from 1A or your own idea.

E
|

B Share your chart with a partner. Talk about the jobs you want and when you can work.

B Write

A Write an email to an employer.

O O

Dear ,

. I can work .l can also work

I'm writing about your ad for a

. Please send me
Thank you,

B Edit your email. Check your contact information. Then read your email to a partner.

P TEST YOURSELF
Complete the following sentences. Share your response with your teacher.

1. After this writing lesson, | can...
2.1 need more help with...

Unit 10 Lesson 2 133




. A REALITY CHECK:
1pdae€’ The Textbook PP 11-12

Lesson Overview Lesson Notes

MULTILEVEL OBJECTIVES

On-, Pre-, and Higher-level: Read and write about D (o th eo bj ecC ﬁVeS ’

looking for a job

assessments and

Grammar: Sentences with can (I can work on weekends.)
Vocabulary: Sign, applies, wanted, part-time, full-time t. i h 7
For vocabulary support, see this Oxford Picture ro U I n es I I la C °
Dictionary topic: Job Search, pages 168-169
STRATEGY FOCUS

Include contact information at the end of an email.

READINESS CONNECTION If nolll, ma ke

In this lesson, students use information from job ads to

write-an application erall. (0| dj U Si'm e nts as

PACING

To compress this lesson: Conduct 1D as a whole-class d d
v neede

To extend this lesson: Look up average salaries. (See
end of lesson.)

And/or have students complete Workbook 1 page 66
and Multilevel Activities 1 Unit 10 page 109.

CORRELATIONS
CCRS: R.1.A Ask and answer questions about key details in ELPS: 1. An ELL can construct meaning from oral Warm-up and Review
the text. presentations and literary and informational text through 10-15 minutes (books closed)
R.7.A Use the illustrations and details in a text to describe Ievel-approp'rlfite Ils'temng, readlng,'and viewing. 2; An . . . . . .
its key ideas (e.g., maps, charts, photographs, political ELL can participate in level-appropriate oral and written Review job titles and job skills. Say the skill and
cartoons, etc.). exchanges of information, ideas, and analyses, in various give students a moment to write the occupation.
e - ’ ‘ social and academic contexts, responding to peer 1. He cleans buildings. 2. He fixes sinks. 3. She serves
SL.1.A Participate in collaborative conversations with : - / A ’ 8S. 2. e
diverse partngrs imsmalland |argergroups: audience, or reader comments and questions. 9. An ELL food. 4. He fixes cars. 5. She sells medicine. Put the

can create clear and coherent level-appropriate speech numbers on the board and call on individuals to

SL.2.A Confirm understanding of a text read aloud or and text. . - . .

information presented orally or through other media by write the job title on the board. Point to each word
asking and answering questions about key details and and challenge volunteers to remember the skill
requesting clarification if something is not understood. associated with that job.

Lesson Plans from Step Forward, Oxford University Press



0 ASSESSING:
lpdaeey Show What You Know
S ————
Question 1: What are the 3 stages of Backward Design?

A. Do a needs assessment. Write a plan. Teach a lesson.

B. Prime learners. Prepare the materials. Learners do the task.

C. Identify desired results. Determine evidence of learning.
Create a learning plan.

D. Open the textbook. Find a relevant activity. Teach until
learners demonstrate understanding.

You Can Do It!




o ASSESSING:
lpdaeey Show What You Know
S ————
Question 2: When should the teacher plan the assessment that will

provide evidence of learning transfer?

1.0nce all learners are in class, but before the break.
2.0nce the learning goals or desired results have been identified.
3.0nce the activities and tasks have been planned.

4.After the break, and while all students are able to participate.

You Can Do It!




o ASSESSING:
lpdaeV Show What You Know

Question 3: What is NOT true about an essential or
driving question?

It focuses the learning.

It is thought-provoking and intellectually engaging.

It requires ongoing inquiry.

o 0w »

It always starts with “How...?”

You Can Do It!




o ASSESSING:
lpdae? Show What You Know

Question 4: Which of the acronyms below best correlates
to the CHANGING ROLE OF THE INSTRUCTOR in 21st
century, standards-aligned instruction?

A. CCRS
B. WIPPEA
C. GRR
D. WIOA

You Can Do It!




o ASSESSING:
lpdaGV Show What You Know

o ANSWERS

1. C. ldentify desired results.
Determine evidence of learning.
Create a learning plan.

2. B. Once the learning goals or desired results
have been identified.

3. D. It always starts with “How...?”
4. C.GRR

You Can Do It!




o ASSESSING:
lpdae¢ Show What You Know

———

5. According to what you’ve seen and heard today, in what
sequence would you pose these questions as you plan a lesson?

A. What standards does my lesson seek to address?

B. What language skills and/or strategies, vocabulary, and grammar
will Ss need in order to accomplish the objective(s)?

C. What instructional routines (activities, tasks) and materials best
support learners as they move toward the lesson objective(s)?

D. What are my Ss’ goals, needs and interests?
E. What will Ss accomplish by the end of the lesson?

F. How will I know that Ss’ have accomplished the objective(s)?



ip dae V ASSESSING:

Show What You Know

e

5. According to what you’ve seen and heard today, in what
sequence would you pose these questions as you plan a lesson?
DEFBAC

D. What are my Ss’ goals, needs and interests?
E. What will Ss accomplish by the end of the lesson?

F. How will I know that Ss” have accomplished the objective(s)?

B. What language skills and/or strategies, vocabulary, and grammar
will Ss need in order to accomplish the objective(s)?

A. What standards does my lesson seek to address?

C. What instructional routines (activities, tasks) and materials best
support learners as they move toward the lesson objective(s)?



Thank you for listening,
notficing, wondering and
participating!

—

D

Additional Resources:
Planning with a Purpose folder



https://drive.google.com/drive/folders/1zql7RVHZKQH0myVkKIAgYSxuBRsw35c9?usp=sharing

/

Give IPDAE Your
Feedback!



