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This information is being provided as part of a Research to Practice Workshop administered 
by the Regional Educational Laboratory Southeast. Information and materials mentioned or 
shown during this presentation are provided as resources and examples for the viewer's 
convenience. Their inclusion is not intended as an endorsement by the Regional Educational 
Laboratory Southeast or its funding source, the Institute of Education Sciences (Contract ED-
IES-17-C-0011). 
In addition, the instructional practices and assessments discussed or shown in these 
presentations are not intended to mandate, direct, or control a State’s, local educational 
agency’s, or school’s specific instructional content, academic achievement system and 
assessments, curriculum, or program of instruction. States and local programs are free to use 
any instructional content, achievement system and assessments, curriculum, or program 
instruction they wish, insofar as they support the goals and objectives of their state and local 
education agencies. 



  

Workshop Goals 

1. Provide a brief overview of the REL Southeast 
2. Review the Self-Study Guide for Evidence-Based 

Practices in Adult Literacy Education 
3. Become familiar with the conclusions that may be drawn 

from research used to develop the guide 
4. Begin initial discussions for planning/reviewing 

evidence-based practices in adult education literacy in 
your district/program participants’ feedback on this 
workshop  

 



REL Southeast (brief) overview 



  

Introduction 
The Self-Study Guide for Evidence-Based Practices in 
Adult Literacy Education was developed to help adult 
literacy education providers collect, organize, and 
analyze evidence that they can use to improve program 
performance. It was designed to help educators 
consider which types of evidence to collect and which 
components of adult education instruction may be 
important for evaluating implementation. Sources of 
evidence for this review include records and data 
such as lesson plans, rosters, and student results confirming 
that processes are in place to monitor teacher 
and student success. 



  

Purpose and use of the self-study guide 

The purpose of the Self-study Guide for Evidence-Based Practices in Adult Literacy 
Education is to help states, districts, colleges, institutions, schools, and programs: 
  

• Collect information for developing an implementation plan for adult literacy education. A 
list of possible sources of evidence to consider on the status of current program 
implementation is provided for each component area. Sources of evidence may then be 
identified and discussed as the Planning and Implementation Scoring Guide is completed.  

• Prioritize needs for improvement while developing the implementation plan for adult 
literacy education. Individual and group ratings allow colleagues to discuss and prioritize 
components for improvement.  

• Collect data on program and student performance in different areas of implementation—
referred to as progress-monitoring information—for continuous program improvement.  

• Evaluate the implementation of adult literacy education through discussion with 
stakeholders and the development of an action plan.  

 



  

Self-Study Process 

Self-study is a process of using a guide to promote reflection 
on current strengths and challenges in planning or 
implementation, initiate conversations among staff, and 
identify areas for improvement. Teachers and others who 
deliver adult literacy education, along with advisors and 
program-based administrators, should participate in the self-
study process. 



  

Planning and Implementation Scoring Guide Area 1
  
Development and use of student data profiles: 
 

“Assessing a student’s reading ability is important in programs where 
reading instruction is individualized or where growth in reading is 
monitored” (p. 35). “An important finding in the Adult Education 
research suggests that assessing several components of reading in order 
to generate profiles of students’ reading ability gives teach-ers much 
more instructionally relevant information than any test of a single 
component can” (p. 35).  
Kruidenier, J. R., MacArthur, C. A., & Wrigley, H. S. (2010). Adult 
education literacy instruction: A review of the research. Washington, 
DC: National Institute for Literacy. 



  

Planning and Implementation Scoring Guide Area 1
  
Development and use of student data profiles: 
 
Part 1.1 A data collection process, beginning at student intake, is in 
place to collect and share data on student assessment and planning for 
proper program and instructional placement  
 
Part 1.2 Teachers/programs are able to track student progress through 
the use of valid and reliable assessments  



  

Planning and Implementation Scoring Guide Area 2 
Instructional methods and materials:  

“Federal and state policy makers should move quickly to build on and 
expand the existing infrastructure of adult literacy education to support 
the use of instructional approaches, curricula, materials, tools, and 
assessments of learners consistent with (a) research on reading, writing, 
learning, language, and adult development; (b) research on the 
effectiveness of instructional approaches; and (c) knowledge of sound 
assessment practices” (p. 252).  
Lesgold, A. M., & Welch-Ross, M. (2012). Improving adult literacy: 
Options for practice and research. Washington, DC: Com-mittee on 
Learning Sciences: Foundations and Applications to Adolescent and 
Adult Literacy, National Research Council, National Academy of 
Sciences. 



  

Planning and Implementation Scoring Guide Area 2 
 
Instructional methods and materials:  

Part 2.1 A plan is in place to use criteria for selecting interventions and 
curricula that have been shown to have a positive effect on student 
achievement  
 
Part 2.2 A plan is in place that reflects instructional practices shown 
through empirical evidence to increase student achievement  



  

Planning and Implementation Scoring Guide Area 3 
 
Instructional time:   

“One primary reason for limited progress may be that adults lack 
sufficient amounts of instruction and practice for improving skills” (p. 
77). “Reasons reported for dropping out of adult education include… the 
pace of instruc-tion (either too fast or two slow) … and inconvenient 
class location or schedule” (p. 77).  
Lesgold, A. M., & Welch-Ross, M. (2012). Improving adult literacy: 
Options for practice and research. Washington, DC: Committee on 
Learning Sciences: Foundations and Applications to Adolescent and 
Adult Literacy, National Research Council, National Academy of 
Sciences. 
 



  

Planning and Implementation Scoring Guide Area 3 
 
Instructional time:   

Part 3.1 The school has established a schedule that will 
provide the appropriate frequency, consistency, and duration 
of instruction to meet adult learners’ needs 
 
 



  

Planning and Implementation Scoring Guide Area 4 
 
Teacher  preparation and training 

Researchers note the importance of ensuring that adult literacy teachers 
are well trained and prepared for instruc-tion and that they are offered 
ongoing professional development and coaching. Examples of evidence-
based recommendations for teacher preparation include hiring 
experienced, full-time teachers (p. 110) and providing teachers with 
classroom aides (p. 97).  
Kruidenier, J. R., MacArthur, C. A., & Wrigley, H. S. (2010). Adult 
education literacy instruction: A review of the research. Washington, 
DC: National Institute for Literacy. 



  

Planning and Implementation Scoring Guide Area 4 
 
Teacher  preparation and training 

Part 4.1 A plan is in place to identify, hire, and retain faculty 
able to teach academic literacy skills effectively to adult 
learners 
 
Part 4.2 A plan is in place to provide professional 
development and ongoing support for teachers providing adult 
literacy education 



  

Planning and Implementation Scoring Guide Area 5 
 
Communication 
Researchers note the importance of communication and community 
building in ensuring that students receive assistance in transitioning to 
postsecondary training and careers. “Adult learners can face individual, 
institutional, and policy-related barriers to successful transitioning to 
postsecondary education. State directors of adult learner programs have 
discussed providing additional support services as a way to address these 
barriers” (p. 8).  
Hector-Mason, A., Narlock, J., Muhisani, H., & Bhatt, M. P. (2017). 
State strategies to facilitate adult learners’ transitions to postsecondary 
opportunities (REL 2017–223). Washington, DC: U.S. Department of 
Education, Institute of Education Sciences, National Center for 
Education Evaluation and Regional Assistance, Regional Educational 
Laboratory Midwest. 



  

Planning and Implementation Scoring Guide Area 5 
 
Communication 

Part 5.1 A plan is in place for communication and 
collaboration that will ensure successful startup and ongoing 
implementation of instructional programs 
 
Part 5.2 A plan is in place that enables teachers, 
administrators, counselors, and others involved in delivering 
adult literacy education to collaborate regularly on students’ 
growth and program success and improvement 



  

Planning and Implementation Scoring Guide Area 6 
 
Instructional environment and processes 

Researchers note the importance of making the instructional 
environment conducive to learning for adult edu-cation students and of 
having processes in place to support student engagement and 
productivity. Examples of evidence-based recommendations for 
instructional environment include learner-centered classes (p. 100), com-
munity building (p. 125), and differentiated teaching environments (p. 
125).  
Kruidenier, J. R., MacArthur, C. A., & Wrigley, H. S. (2010). Adult 
education literacy instruction: A review of the research. Washington, 
DC: National Institute for Literacy. 



  

Planning and Implementation Scoring Guide Area 6 
 
Instructional environment and processes 

Part 6.1 A plan is in place to ensure a healthy and safe 
learning environment that is welcoming and conducive to 
learning 
 
Part 6.2 The learning environment is adaptive to the social, 
emotional, and cultural needs of adult learners 



  



  



  



  



  



ksmith@fcrr.org 
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Questions? 
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