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Webinar Things to Remember

8 6 6 Zoom Meeting ID: 502-550-438 .

W Audio Settings Q&A Chat Raise Hand

Send Anonymously

e Attendee microphones will be muted. You will be in listen only mode.

e Today’s presentation is being recorded. It will be archived and
available on the IPDAE website within 48 hours.
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Differentiated Instruction

« Differentiation is “the efforts of teachers to
respond to variance among learners in the
classroom. Whenever a teacher reaches out to
an individual or small group to vary his or her
teaching in order to create the best learning
experience possible, that teacher is differentiating
Instruction.”

— Teaching Excellence in Adult Literacy (2010). TEAL Center Fact Sheet
No. 5: Differentiated Instruction.
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o Differentiation is “the efforts of teachers to
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an individual or small group to vary his or her
teaching in order to create the best learning
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differentiating instruction.”

— Teaching Excellence in Adult Literacy (2010). TEAL Center Fact Sheet
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Why Is it Important to differentiate
Instruction in the ESL classroom?
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Why Is it Important to differentiate
Instruction in the ESL classroom?

« Varying levels of English proficiency

« Varying cultural, educational and socio-economic
backgrounds

« Varying learning styles and study habits

« Varying levels of access to technology and other
learning resources

e Varying levels of commitment and educational goals
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Two Sides to Differentiated

Instruction
 Benefits high achieving o Takes a bit more effort in
students and students with planning
disabilities e Some technigues may
* Increases student require special resources
responsibility towards for classroom
learning Implementation
 Increases student
engagement
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Why Is it Important to differentiate
Instruction in the ESL classroom?

« Varying levels of English proficiency

« Varying cultural, educational and socio-economic
backgrounds

« Varying learning styles and study habits

« Varying levels of access to technology and other
learning resources

e Varying levels of commitment and educational goals
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NEWSELA

Differentiating Content

NEWSELA

A fruit farm in a city

By Chicago Tribune, adapted by Newsela staff on 05.04 15
Word Count 262

the plan for volunteers to plant a garden at The Pie Patch fruit farm outside Su Casa Catholic
5. Brian Cassella/Chicago Tribune/TNS

Breanne Heath
Worker in Chi

8

CHICAGO, lll. - Breanne Heath had a big idea. She wanted to start a garden in Chicago.

Chicago is a big city. There is not a lot of land for gardens. Still, Breanne found the perfect
patch of dirt. Now she has a small farm. She calls it The Pie Patch.

Berries And Pumpkins

It is a place where people can pick fruits and vegetables. The Pie Patch is on Chicago's
South Side. The farm sells fruits and vegetables. People can buy berries. They can also
buy pumpkins. People can pick the fruits and vegetables from the garden.

Breanne loves gardening. She loves helping people, too. There are very few farms near
Chicago. Breanne wanted to pick her own apples or strawberries. The closest place to go
was outside of the state. She had an idea. She wanted to make it easy for people in
Chicago to find fresh, healthy food.

It's produce to the people at Chicago's
pick-your-own fruit farm

By Chicago Tribune, adapted by Newsela staff on 05.04 156
Word Count 902

Breanne Heath discusses the
Worker in Chic

an for volunteers to plant a garden at The Pie Patch fruit farm outside Su Casa Catholic
Brian Cassella/Chicago Tribune/TNS

CHICAGO, lll. — Breanne Heath started with a patch of dirt on the South Side and a
simple idea: a farm where visitors can pick their own fruit.

Now the nearly half-acre site has transformed into a pick-your-own farm in the city, offering
fresh organic raspberries, ground cherries, rhubarb, pumpkins and other produce. The
garden is located in the Back of the Yard neighborhood in Chicago. It will open this
summer as The Pie Patch.

Heath is a community garden educator. She was inspired to start the garden after realizing
how difficult it was to pick fresh fruit around Chicago. She loves picking apples and
strawberries, but had to drive across state borders because there was not a local option.

Her goal is simple: Get more food to more people, she said, "if they're willing to pick it
themselves "
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* Picture cards * Note cards e Glossary
e Answer  Answer  Answer
guestions orally guestions orally guestions orally
e Yes/No — e 40r5WH and/or in writing
Thumbs o \Written e 5 WH + How
up/down vocabulary e 1 or 2 Critical
e 1or2WH - words Thinking
pointing « Dictation notes Questions
o Written « Completed  Completed
vocabulary Frayer Model Sentence
words Frames
* Dictation notes  Completed
« Completed Graphic

sentence frames Organizers
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« Teach vocabulary e Teach vocabulary e Teach vocabulary

* Read article * Read article * Read article
together together together

» Ask and answer » Ask and answer « Ask and answer
guestions orally guestions orally guestions orally
* Yes/No e 4 0r5WH « 5WH + How
e 1 or2WH * Practice writing e 1 or 2 Critical

« Practice writing 5 10 vocabulary Thinking
vocabulary words words Questions

e Dictation =5 e Dictation — 10 e Sentence Frames
words words « Graphic

e Sentence frames * Frayer Model Organizers

* Independent
Sentences



IPDAE Resources

Make a selection to view the available resources or
Adult Basic
e ®© 6 O © O
Lessons Links Toolkits Webinars Workshops
Who? Did What? When? Where? Who? Did What? When? Where? (Video Les.. {§

A s D
. o | | ipdae %
his video lesson is designed to provide a short writing strategy to help your students. The lesson explains and
demonstrates a method to breakdown a sentence in four parts of key information.

Who? ™'~ What?
Wher > iere?

@ GI‘HI}-N-G(} Video Lesson

What - Why - How - Building Paragraphs with Evidence Whﬂi—iﬁi’g{[,ilﬁ,wiﬂuiidiﬂg Paragraphs .. @ #

This wvideo lesson shows a strategy to help students develop better paragraphs and improve their writing skills

What - Whv - How
>

@ GI'ﬂb-N-GI__] Video Lesson
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Frayer Model

Definition Facts

ﬁ ord \
Synonyms \ / Antonyms




IPDAE Resources

Make a selection to view the available resources or

= GED® & AHS

GED® Preparation
& Adult High School

Webinars Handbooks Workshops Lessons

Frayer Mo del Frayer Model (Video Lesson)
Ipdae
This video lesson is designed to provide a technigue that helps students learn new vocabulary or concepts by x

drawing on prior knowledge.

Frayer Model

>

@ Gfahl-N-G{} Video Lesson
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Scaffolding

Gradual Release of Responsibility

Demonstration Shared Practice Guided Practice Independent Practice

Dependence Independence




ipdae¢” Scaffolding

TEACHER RESPONSIBILITY

Focused Instruction | doit”

Guided Instruction // \he do it"
Small Group “Y'aII doit”
Practice

Independent “You do it alone”
Learning

STUDENT RESPONSIBILITY
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ELPS Recommendations

The English Language Proficiency Standards Supports
and Scaffolding Recommendations by Level (page C-2).

ENGLISH LANGUAGE
PROFICIENCY
STANDARDS FOR
ADULT EDUCATION

With Correspondences to College and Career Readness

Standards for English Language Ars and Literacy, and
Mathematical and Science Practices

Ddiober 2096

Table C-1. Supp and by Level™
ELP Levels ELP Levels 3-4 ELP Level 5
+ Give wait time » Give wait time = Model complex
» Use contextualized language about |+ Use ized languag
concrete topics about concrete and abstract language about
+ Repeat. paraphrase. model, and topics both concrate
gesture « Repeat, paraphrase, and moge| | and abstract
I;*"w;e and |* Use think slouds to mosl processes |+ Use think alouds to model topics
Lt and language process and language
Studant » Gwe one-step drections = Concentrate on meaning rather
Exchanges [* Use native language as appropriate than correctness
+ Hawve students demonstrate
understanding by pointing or
gesturing
= Concentrate on meaning rather than
comecness
« Buid background - Build background « Buikd background
= Use visuals = Use visuals = Use visuals
+ Use total physical response (TPR) [« Use TPR « Use graphic
» Use graphic organizers » Use graphic crganizers organizers
» Use illustrations and photos to show |= Use acting or role plays to » Purposefully
student understanding demonstrate student teach vocabulary
» Use native language texts or ELF understanding = Provide bilingual
level-appropriate texts as a = Use native language texts or glossaries
supplement to complex texts. ELP level-appropriate texts 35 3 |« Provide audio
and |* F y teach bulary opl to complex texts books (in
Activities » Provide bilingual glossaries » Purposefully teach vocabulary English} to
» Provide wordiphrase cards with » Provide bilingual glossaries suppart content
photo or illustration for definition « Provide wordiphrase cards with | 123ming
+ Provide audio books (in Englishand |  photo or ilkustration for definition | Analvze f_'gdmﬂ‘ex
native language) to support content |« Provide audio books (in English Igar:mma;labnut
leaming and native language) to support hmgug e
+ Provide sentence starters and content leaming e
frames = Provide wordiphrase banks topics
= Draw and label or write words/short |« Provide sentence starters and
sentences frames
» Complete vocabulary log with images|
= Partner work {with additicnal = Partner work (with additional = Partner work
Student scaffolds) seaffolds) = Small groups
Groupings « Small groups (with teacher support |+ Small groups (with additional
and addifional scaffolds) scaffolds)

American Instinates for Ressarch English Language Proficiency Standards for Aduit Education—C-2
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Scaffolding

Teacher Language and Exchanges

Table C-1. Supports and Scaffolding Recommendations by Level'?

Teacher
Language and
Teacher-
Student
Exchanges

ELP Levels 1-2

Give wait time

Use contextualized language about
concrete topics

Repeat, paraphrase, model, and
gesture

Use think alouds to model processes
and language

Give one-step directions

Use native language as appropnate

Have students demonstrate
understanding by pointing or
gesturing

Concentrate on meaning rather than
correctness

L

L

ELP Levels 3—4

Give wait time

Use contextualized language
about concrete and abstract
topics

Repeat, paraphrase, and model
Use think alouds to model
process and language

Concentrate on meaning rather
than correctness

ELP Level 5

+ Model complex
grammatical
language about
both concrete
and abstract
topics
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Differentiation by Teacher and Student Exchanges



Technigues/Strategies

When students are given 3

or more seconds of

undisturbed "wait-time,"

there are certain positive

outcomes:

e Length and correctness
Increase

e “I don’'t know” decreases

« Number of volunteers

Increases
-Mary Budd Rowe (1972)
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e Model

e Repeat

« Paraphrase
 (Gesture a5
me—

geminate
araphrase

[
rephrase=

epeat
=
terate
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Aloud

« Teacher models think aloud. Students listen.

o Teacher thinks aloud. Students assist.

o Students think aloud as a large group. Teacher and
others monitor and assist.

o Students think aloud in small groups. Teacher and
others monitor and assist.

* Individual students think aloud in forum or fish bowl.
Teacher and others monitor and assist.

e Teacher or students think aloud orally, in writing, on an
overhead or ELMO, with post-it notes, or in a journal,
then share.
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Other Techniques/Strategies:

» Give step-by-step directions gy . BY /f
« Use native language as appropriate /&A D

« Concentrate on meaning rather than @ @ ®
correctness

e Have students demonstrate
understanding by pointing or |
gesturing N < ‘T"’

 Model processes and language A
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Materials and Activities

Table C-1. Supports and Scaffolding Recommendations by Level'?

Scaffolding

Materials and
Activities

Build background

Use visuals

Use total physical response (TPR)
Use graphic organizers

Use illustrations and photos to show
student understanding

Use native language texts or ELP
level-appropriate texts as a
supplement to complex texts
Furposefully teach vocabulary
Provide bilingual glossaries

Frovide word/phrase cards with
photo or illustration for definition
Prowvide audio books (in English and
native language) to support content
learming

Frovide sentence starters and
frames

Draw and label or write words/short
sentences

Complete vocabulary log with images

Build background

Use visuals

Use TPR

Use graphic organizers

Use acting or role plays to
demonstrate student
understanding

Use native language texts or
ELF level-appropriate texts as a
supplement to complex texts
Purposefully teach vocabulary
Provide bilingual glossaries
Frovide word/phrase cards with
photo or illustration for definition
Frovide audio books (in English
and native language) to support
content learning

Provide word/phrase banks
Provide sentence starters and
frames

Build background
Use visuals

Use graphic
organizers
Purposefully
teach vocabulary
FProvide bilingual
glossaries
Provide audio
books (in
English) to
support content
learning

Analyze complex
grammatical
language about
both concrete
and abstract
topics
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Differentiation by Materials and Activities
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How do you feel today?

happy sad excited

e Build background ©

e Use visuals sory FRE
e Use lllustrations and photos to show 2 3

angry surprised afraid

student understanding & | @

Morning Schedule

vacuum carpet ﬁ% Y j H?@ Alw g
Put away backpack Circletime ' '

Mat
q ‘5\ wipe board |
--'; ’% “%

[ [ [ v comnat | [ goimsstrice ][ nandmisr ][ so ok o stoss

e Class J obs
@
""""""""""" Vlsuals ﬁ | W

sharpen pencils @ ‘/H@“FE‘
wash dishes % w Q‘h‘”ﬂiﬁ”

by: Sasha Hallagan @2012
Pt Garincason syt 1383-2010 by ey LA P b Yt o e parriss, Goilor i ok of My KRFecn LG

Bathroom

=]
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Graphic Organizers
Persuasive Writers Remember Their

Main [dea and Details OREOL

tat ini A
~ N State your opinion clearly.
Main Idea: o
b
N ’ ; )
/ — |

4 \

rDetaII: 5 rDetaII: B rDetaII: 2

r
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B
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T
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e,

Summary: —
-~ - o
pinion restated

© pakdome.com CCSS.ELA-Literacy.RI 3.2 - 4.2 -5.2
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Graphic Organizers

2 Zone Venn Diagram
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Total Physical Response (TPR)

>

https://www.youtube.com/watch?v=BR370AnUVVE
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* Provide bilingual glossaries
* Provide word/phrase cards with photo or illustration for
definition
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Materials and Activities

 Provide sentence starters and frames

e Draw and label or write words/short sentences

——

Wora M 6 oy Emm?lts
An od ¢ that I Mies M 41
: WLy o (s -Mardimer on S
POSOROUS tdescr bes something colled

Frgd* g fall of

Porson can covse
OC éven

dm#h.

[0 W YR e}

wrson ook growng arpund

the 4runk of o redweod Hree

114 1,ri.uul. uw&trﬂrun\l
ShME D-'E dhe L‘If_b.n]ﬁj \lauldi

they moy cauwse yoo s 5:."
ok betause they are

[ELP L R

from?

T choutd stoy away feom

Wh&+ 'ls_h;ﬂmg-}h'-ng thot g purstnous youk shoold stay ooy

becare

Accountable Talk/ Discusién responsable

| agree because...

| do not agree because...

Estoy de acuerdo,
pOrque...
Mo gstoy de acuerdo,
porgque...

In my opinion...

This reminds me of...

En mi opinién...

Esto me recuerda de...

I was confused when...

Yo estaba confundido
cuando...

I did not like...

No me gusto...

| think that...

1like...

Yo plenso que...

Me gusta...

| discovered that...

Descubri gue...

| predict that...

Mi predicclan es que...

Can vou show me?

iMe puedes ensefar?
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Word Nerds

L
Purposetully teach Active Vocabulary Practice Reference

vocabulary

-
L
 Complet bulary |
o ete vocapulary 10
with images il B petatls
o - L]
Activity
P . — R - R Scramble Synomyms/Antonyms | When the teacher says, “socamble”,
I ! Social Skills students with related synonyms and
- [ Dt ; antomyms stand together in 2 huddle.
. . . Switch studert wonds cards and repeat
; Py 1
. . L ] Counting Dude, Speaking in complex | Students are paired and the “bragging L
1 Bragging Dude sertenoes; dude” recites 2 7-up sentence using their
: Social Interaction vocabulary word while “oounting dude”
: Senbence: : checks the zccuracy. I it is comrect,
| 1 bragzing dude can “celebrate™ with 2
i y short display of cheer.
» Bt e e Word Chamades Connect concepts; Students act out the definition of 2
: —_—r ' . and Show Me Drama Imtegration word. Charades is silent and Show Me ®
I 1 can include dizlogue or sound effects.
E L S —— I Vocabulary Rap Memaory; Rap voicab. words with synonyms and
' B ' Music znd rhythm antoryms. “Whenlsay _  yousay, 7
. . See World Hip Hop Beats or Creative
: - Cate o Commons for wordless hip hop music. ®
I Pt as g 1 Cheniini Limdk Extend meaning of One student explains their word
- ¥ vocabulary; meaning and the rest of the dass tries to
: - | Creative and abstract | make 3 connection to that word with
I | thinking their own. Once 3 connection is made,
Terberce: i they hook elbows together Play

. i continues with the rest of the class
i i L continuing to take tums making [
; 5 connections with words added to the
- L T O (2. TV : class chain. I
1 I
i e CHEarT By e s pkndkanlis, £ovn
H S —— i Border by wwsweheilajenjones. com
! ' » . ™ ™ B —
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Student Groupings

Table C-1. Supports and Scaffolding Recommendations by Level'?

~__ELP Levels 1-2 _ ELP Levels 34 ELP Level 5
+ Partner work (with additional + Partner work (with additional « Partner work
Student scaffolds) scaffolds) + Small groups

Groupings |+ Small groups (with teacher support |+ Small groups (with additional
and additional scaffolds) scaffolds)
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Thank you for your
participation!
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