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ipdae @' Webinar Things to Remember

If you have a question, please type it into the Q&A option.

e 6 6 Zoom Meeting ID: 502-550-438

W Audio Settings Q&A Chat Raise Hand

Send Anonymously

Attendee microphones will be muted. You will be in listen only mode.

Today's presentation is being recorded. It will be archived and
available on the IPDAE website within 48 hours.
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In this session, we will explore:

* Infegration of the RLA High
- Impact Indicators with related
. indicators in Social Studies

Mstrategy

« Alignment of HIl to CCR
standards and domains &
objectives on TABE® 11/12

* Resources and lesson plans
targeting the high impact RLA
and related indicators in
Social Studies




Thematic Instructional Approach

What is the themafic
approach to teaching,
and how can | start to
use it In my classroome

How can | use related
content indicators fo
increase student
learninge¢
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The Thematic Approach to

ipdaee' Teaching

e —

 Interdisciplinary interrelated
instfruction across academic
disciplines

—

« Learning is less fragmented and
more connected

« Allows adult learners to associate
new information holistically with
their own experiences

* Helps students to broaden and
deepen their skills in a shorter
time frame.
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Thematic Approach: First Steps

Select a theme or skill that is
relevant and necessary to
student success

Research standards, objectives,
and lessons thaft relate fo the
skill and can be applied in
mulfiple content areas

Design lessons that incorporate
contextual real world
opportunities for students to
engage with the thematic
approach

2018-19 The Institute for the Professional Development of Adult Educators



ipdaee' High Impact Indicators- A Thematic

Approach

Standards, Indicators,
Objectives, Oh my!

YOU HAVE TO LEARN | [ THAT'S IT? THAT'S THANK GOODNESS.
THIS STUFF BECAUSE THE ONLY REASON? | THOUGHT [ WAS

IT'S ON THE TEST. JUST BECAUSE IT'S | | COMPLETELY MISSING
2 4 . ON THE TEST? SOME GREATER

2 4 P _ MEANING.

2018-19 The Institute for the Professional Development of Adult Educators



pdae V Let's Review

 EDUCATORS TORS

https://lincs.ed.gov/publications/pdf/C

CRStandardsAdultEd.pdf '
https://ged.com/educators_admi

ns/teaching
/teaching_resources
College and Career

Readiness Standards https://tabetest.com/resources-
for Adult Education 2/testing-information/blue-prints/

Assessment GU‘[de
forEducators

Reasoning Through Language Arts (RLA)

2018-19 The Institute for the Professional Development of Adult Educators



TABE Blueprints Reading

ipdae@' Levels D & A

TABE 11-12 Level D high emphasis level

[elineate and evaluate the argument and specific daims in a text, assessing
BRLE whether the reasoning i sound and the evidence is relevant and sufficient; D High

recognize when irrelevant evidence is introduced.

INTEGR

TABE 11-12 Level A high emphasis level

TABE 11712
AE-CCR !
STANDARD STANMDARD DESCRIPTIOMN LEVEL EMPHASIS
LEVEL
= |
=
u i
L
E’ Delineate and evaluate the argument and specific claims in a fexf, assessing
3 o F-10.RLE whether the reasoning is valid and the evidence is relevant and sufficient; identify E High
[ = (=] false statements and fallacious reasocning.
=3
[~
2
=
10
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TABE Blueprints Language

ipdaee' Levels D & A

TABE 11-12 Level D high emphasis level

TABE 11/12
AE-CCR /

STANDARD STANDARD DESCRIFTION EMPHASIS

LEVEL
LEVEL

Write arguments fo support daims with cdlear reasons and
FW relevant evidence. (7. W.l.a, 7 W.1 b, 7 W.1 ¢, 7. W1 d, D High
7M1 e)

TABE 11-12 Level A medium emphasis level

TABE 1112
EMPHASE
LEVEL

AE-CCR

LEVEL

'Write argumonts to support claims in an analysis of
substontive topics or texts, using valid reasoning and rel-
evant and sufficient evidenca. (9-10. 1.0, 2-10.W.1 b,
P-10.W 1 .c, -10W.1.d, -10.W.1.a)

W.e-10.1 E Medium

11
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V GED® Assessment Targets
pdae $ RLA Reading

Common Core Connection: R.8

Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.

R.8.1 Delineate the specific steps of an argument the author puts forward, including how the argument's  2-3
claims build on one another.

R.8.2 |dentify specific pieces of evidence an author uses in support of claims or conclusions. 1-3
R.8.3 Evaluate the relevance and sufficiency of evidence offered in support of a claim. 2-3
R.8.4 Distinguish claims that are supported by reasons and evidence from claims that are not. 2-3

R.8.5 Assess whether the reasoning is valid; identify fallacious reasoning in an argument and evaluate its = 2-3
impact.

R.8.6 |dentify an underlying premise or assumption in an argument and evaluate the logical support and 2-3
evidence provided.

12
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e)' GED® Assessment Targets
pdae RLA Writing

Range of Depth of

Writing Assessment Targets® Knowledge (DOK) Levels'

Common Core Connections: R.112

W.1 Determine the details of what is explicitly stated and make |ogical inferences or valid claim that 1-3
square with textual evidence.

Common Core Connection: W.1. W2 and W4

W.2 Produce an extended analytic response in which the writer introduces the ideals) or claimis) clearly; 2-3
creates an organization that logically sequences information; develops the ideals) or claimis)
thoroughly with well-chosen examples, facts, or details from the text; and maintains a coherent
focus.

Common Core Connection: W5 and L.1, L2 and L3
W.3 Write clearly and demonstrate sufficient command of standard English conventions ® 1-2

3 See the Common Core State Standards for English Language Arts and Literacy at wwwi.corestandards.ong for more information on the reference codes listed at the beginning of each
\Aiting Assessment Target.

4 The Depth of Knowledge (DOFK] levels comespond with Morman Webb's IUniversity of Wisconsin) Depth of Knowledge model of cognitive complaxity.

L "Sufficient command of standard English conventions” is meant to signal that the assessment would seek “mastly correct use” by students, not “total correctness.” See RLA Extended
Response Sconing Rubnc, Trait 2 {page 3.100 for more information.

13
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BY EDUCATORS FOR EDUCATORS

daeé GED® RLA Constructed Response-

Traif 1

Seoe | lesupin

Trait 1: Creation of Arguments and Use of Evidence

14

2

generates text-based argument(s) and establishes a purpose that is connected to the prompt

cites relevant and specific evidence from source textis) to support argument (may include few irmelevant pieces of evidence
o unsupported claims)

analyzes the issue and/or evaluates the validity of the argumentation within the source texts (e.g., distinguishes between
sipported and unsupported claims, makes reasonable inferences about underlying premises or assumptions, identifies
fallacious reasoning, evaluates the credibility of sources, efc.)

generates an argument and demonstrates some connection to the prompt

Ccites some evidence from source text(s) to support argument (may include a mix of relevant and imelevant citations or a mix
of textual and non-textual references)

partially analyzes the issue and/or evaluates the validity of the argumentation within the source texts; may be simplistic,
limited, or inaccurate

may attempt to create an argument OR lacks purpose or connection to the prompt OR does neither
cites minimal or no evidence from source text(s) (sections of text may be copied from source)

minimally analyzes the issue and/or evaluates the validity of the argumentation within the source texts; may completely lack
analysis or demonstrate minimal or no understanding of the given argumentis)

2018-19 The Institute for the Professional Development of Adult Educators
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BY EDUCATORS FOR EDUCATORS

Standards, NCSS and Knowledge (DOK)

NSH! Social Studies Practices levels?

RB MSH3E S5P7 Evaluating Reasoning and Evidence

a. Distinguish among fact, opinion, and reasoned judgment in a primary or | 2-3
secondary source document.

b. Distinguish between unsuppaorted claims and informed hypothesas 23
grounded in social studies evidence.

RS R7 S55P8 Analyzing Relationships between Texts

a. Compare treatments of the same social studies topic in various primary | 2-3
and secondary sources, noting discrepancies between and among the

SOUrCEs.
B.WO W2 W4 WE L1, S5P9Writing Analytic Response to Source Texts ®
L2 L4
' a. Produce writing that develops the ideals), claim(s) andfor argumenti(s) 23
thoroughly and logically, with well-chosen examples, facts, or details
from primary and secondary source documents.
b. Produce writing that introduces the idea(s) or claimis) clearly; creates 2-3
an organization that logically sequences information; and maintains a
coherent focus.
c. Write clearly and demonstrate sufficient command of standard English  1-2
conventions.
15
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| | GLID
High Impact Indicators (Hlls) ="~

e Describe the critical thinking skills essential 1o test-
taker success

 May currently receive light coverage during GED®
test preparation

e Lend themselves to straight forward instruction

e Represent foundational skills that are the basis for
the development of other skills covered in the GED®
assessment targets and can be applied in multiple
contexts

2018-19 The Institute for the Professional Development of Adult Educators



High Impact Indicators (Hlls)

R.8.3. Evaluate the relevance and
sufficiency of evidence offered in support
of a claim.

Prmanly measured with informational texts.

explained how a particular piece of evidence is relevant to a point an author i= making.

explained how a particular piece or pieces of evidence are sufficient to justify an author's
singular point or overall message.

distinguished between imelevant and relevant evidence.

distinguished between an idea that has sufficient evidence to support it and one that does
not.

distinguished between explanation and evidence.
distinguished between reasoning and evidence.

made judgments on either the relevance or sufficiency (or both) of single and multiple pieces
of evidence.

R.8.6. ldentify an underlying premise or
assumption in an argument and evaluate
the logical support and evidence
provided.

Prmanly measured with informational texts.

17

identified explicit premises and assumptions inherent to an argument in a text.

Identified implicit premises and assumpbons inherent to an argument in a text.

explained what, if any, of an author's biases and assumplions are observable within a text.
made judgments on whether any implicit premises or assumptions of an argument are
justified (fully or partially) by evidence that is explicitly provided in the text.

2018-19 The Institute for the Professional Development of Adult Educators




ipdaeey Social Studies High Impact

Indicators

High Impact Indicators (Hlls)

Indicator What to look for in student work:
Students’ work shows they have...

SSP.2.a: Determine the central ideas or |« differentiated between the concepts of topic and main idea.
information of a primary or secondary |« identified the topic and/or main idea of a piece of text.

source, corroborating or challenging |+ identified supporting details for a given main idea.

conclusions with evidence, o summarized a piece of text

o fully explained relevant details in the text that support the main idea.
* located a single piece of evidence in the text.

o located multiple pieces of evidence in a text,

o differentiated between relevant and irrelevant evidence.

o Use evidenced to support or challenge an author's conclusion.

18
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RLA , Social Studies, & Science

ipdae@' Related Indicators

Gl D
‘ High Impact Indicator ‘ Related Indicators from Other Content Areas
‘ RLA Social Studies ‘ Science
R 8.3 Evaluate the SSP.7 a. Distinguish among SP.2.c Identify the strength

. fact opini d q and weaknesses of one or
relevance and sufficiency ||!3¢" OpInion, andreasone more scientific investigation

. . judgment in a primary or i & experimental or
of evidence offered in secondary source document. E,bsewgﬂona” designs

support of a claim.
Primarily measured with ||SSP.7 b. Distinguish between |/ SP.4.a Evaluate whether a
informational texts unsupported claims and conclusion or theory is

informed hypotheses grounded || supported or challenged by
in social studies evidence. particular data or evidence

2018-19 The Institute for the Professional Development of Adult Educators



e Relationships between the High Impact
lpdaee' Indicators and Other Indicators

S
S

* Lends itself to “Thematic” feaching

o« Addresses maximum number of skills in
imited time

* Allows students to apply skills in multiple
ways

« Can be used in a variety of contexts across
all GED® content areas

20
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Connecting RLA & Social
Studies Indicators

21

So... how do we

= infegrate the RLA

High Impact

. . Indicafors with
~ . related indicators in

Social Studies %
o

2018-19 The Institute for the Professional Development of Adult Educators




. Social Studies Content In
1pdae@' Constructed Response

e Use a thematic
approach to
integrate multiple
content areas

Reasoning Through Language IEQ_"
Arts

e Select related

_ _ @ indicators to
Social Studies L .
maximize skill

practice

22
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. Select related Indicators in
ipdac*”

Let’s focus on the two below

RLA. 8.3 : Evaluate the F‘O\'Slls

relevance and sufficiency of \
evidence offered in support
of a claim.

SSP.7b : Distinguish among
fact, opinion, and reasoned
judgment in a primary or
secondary source document.

&

23
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Social Studies Focusing Themes

ipdac¢?

BY EDUCATORS FOR EDUCATORS

Focusing Themes Social Studies Topic Matrix

Ch: Civics and G: Geography and the
Government (50%:) USH: U.5. History {20%) E: Economics (15%) World [15%)
I. Development of a. Types of modem and g Key historical g. Key sconomic events a. Dewvelopment of
Modem Liberties and historical govermments documents that hawve that hawve shaped dassic civilizations
Democracy . shaped American American govermment
b. Principles that constitutional and policies
hawe contributed government
to devedopment b. Relationship betweaean
of Armearican b. Rewoluticnary and political and economic
constitutional Early Republic Perods= freedoms
e
resEs c. Civil War &
. Structure and design Reconstruction
of United States -
government d. Chil Rights Movement
d. Individual rights and
civic responsiilities
Il. Dynamic Responses &. Political parties, g. European population c. Fundamental . Relationships
in Societal Systems campegns, and of the Americas ECOMOIMIG Concapts betwesn the
elections in Amencan . . erpdronmeant and
politics i World War | & d. MIG[DEIIJJI‘rDI‘I‘lIFE- aind societal development
, MECI0economics
f. Contemgporary public 9. The Cold War - . Borders batween
policy h. American foreign B nnsumE s peocples and nations

24

peodicy simce 9711

Economic causaes and
impecis of wars

. Economic drivers

of exploration and
colonization

Scientific and
Indiestrial Rewoldutions

- Human migration
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lpdae@' Social Studies Content Topics

BY EDUCATORS FOR EDUCATORS

Azsessment Guide for Educators: Social Studies

Social Studies Content Topics and Subtopics

C5.a Types of modem and historical govemmants

CG.a.1 Direct demooraoy, reprasantatie democracy, pariamantary democracy, prasidential damoorarg, monanchy and
cthars typaes of gowermment that coninbated to the development of Amancan constiutional democracy

CG.b Prirciplas that have comtributed to developmant of Amencan constitutional demooracy
CG.b. T Matural nghts phicsophy
CG.b.2? Popular soveraignty and consant of tha govamead
CG.b3 Constitubionalism
CG.b4 Majorty ruks and minority rights
CG.bE Chadks and balancas
CG.bE Separation of powers
CGbT Rule of law
CG.b 8 Indrsidual rights
CGbA Fedamlsm
CG.c Stractare and design of United States govemmant
CG.c.l Structure, powsars, and autharity of the fedaral axecutree, judical, 2nd kegshine branches

CG.c.? Indmndual povammental positions (g, presidant, speater of tha howse, cabmat seoretany, abo
CG.c.3 Major powars and esponsiblibas of the fedanl and state gosamments
CG.c.d Sharod powers
CG.c.E Tha amandmant process
CG.c.E Gowernmsrtal dapartments and agenoes

C5.d Individual ights and civic responsibilities
CG.d1 Tha Bil of Rights
CG.d2 Parsonal and ovil libartics of otizors

C5e Political parties, campaigns, and elactions in Amencan politics
CG.e 1 Poltical partias
CG.e.? Interast groups

25 CG.z.2 Poltical campaigns, alections and the slectoral procass
CGF Comtamporary Public Policy



o 7 | | |
1pdae? Social Studies Content Topics

BY EDUCATORS FOR EDUCATORS

sassment Guide for Educators: Social Studies Chapter 1: Assessment Targets

United States History
UaH.g The Cold War

USH.g.1 Communism and capralism

USH.g2 NATO and the Warsaw Pact

USH.g3 U5 maturation as an international powser

USHo4 Dmsion of Gamany, Barin Blookade and Airift

USH.g5 Truman Doctring

UsHgh Marshal Plan

USH.g.7 Lyndon B. Johnson and The Great Sociaty

USH.g8 Rchard Mixon and the Watergate scandal

HISTORY

USH.g9 Colapsa of U.5.5R. and democratization of Eastem Europe
UsHh Amancan foreign policy since 9511

26
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1pdae€' Social Studies Content Topics

EDUCATORS FOR EDUCATORS

E.a Key economic events that have shaped American government and policies
Eb Relationship between political and economic freeadoms
E.c Fundamental Economic Concepts

E.c.1 Markets

E.c.? Imcentives

E.c.3 Monopoly and compatition
E.c.4 lLabor and capatal

E.c.5 Opportunity cost

E.c.B Profit

E.c.7 Entreprensurship

E.c.8 Comparative advantags
E.c.8 Specislzation

E.c 10 Produwctivity

E.c 11 Interdepandence

E.d Microeconomics and Macrosconomics
E.d.1 Supply, demand and price
E.d. 2 Individual choice
E.d.3 Institstions
E.d.4 Fiscal and monatary policy
E.d.b& Regulation and costs of gowernment polices
E.dE Investment
E.d.7 Government and market failures
E.dB Inflation and deflation
E.d9 GDOP
E.d 10 Lmemployment
E.d.11 Tariff=
E.= ConNSuWmer eco i mics

E.2e.1 Types of credit
E.e 2 Sawings and banking
E.=2.3 Consumer credit laws
Ef Economic causes and impacts of wars
27 E.g Economic drivers of exploration and colonization
E.h Sciantific and Industrial Revoluticons



Social Studies Content Topics

28

G.a

G.bo

Development of classical civilizations
Relationships between the environment and societal development

G.b.1 Mationhood and statehood

G.b.2 Sustainability

Gl

.b.3 Technology

Gl

b4 Natural resources

G.b.5 Human changes to the environment

Borders between peoples and nations

Gl

...1 Concepts of region and place

Gl

2.2 MWatural and cultural diversity
G.c.3 Geographic tools and skills
Human migration

Gl

A1 Imrmigration, emigration and diaspora

0.2 Culture, cultural diffusion and assimilation

Gl

Gl

1.3 Population trends and issues

G.d.4 Bural and urban setilement

2018-19 The Institute for the Professional Development of Adult Educators



ipdae@' dentify RLA HIl Skills Needed

R.8.3: Evaluate the relevance and
sufficiency of evidence offered in support
of a claim.

o explained how a particular piece of evidence is relevant to a point an author is making.

o explained how a particular piece or pieces of evidence are sufficient to justify an author's
singular point or overall message.

o distinguished between irrelevant and relevant evidence.

o distinguished between an idea that has sufficient evidence to support it and one that does
not.

o distinguished between explanation and evidence.

o distinguished between reasoning and evidence.

o made judgments on either the relevance or sufficiency (or both) of single and multiple pieces
of evidence.

29
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ipdaey Let’s Dig Deeper into Evidence

“Evidence isn'f the same as
proof. Where as evidence
allows for professional
judgment, proof is absolute
and incontestable.”

(Denis Hayes, Learning and
Teaching in Primary Schools,
2009)




ipdae @' Types of Evidence

e —

Read the source text and identify different types of evidence that support the
author’s claim.

Factual Truthful statements that cannot be denied.
Statements that the average person may know
or which can be proven.

Statistics or Data | Numerical facts; can be presented in raw
numbers, percentages, or fractions.

Examples or Real-life situations, events, or experiences that
Anecdotes illustrate a position; anecdotal stories that help
explain an author’s claim.

Expert Testimony | The observations or conclusion of sommeone who
is considered highly knowledgeable because
he/she is an expert in a particular field of study
or occupation; someone who has firsthand
knowledge and experience.

Logical An explanation which draws conclusions that
Reasoning the reader can understand; a discussion which
helps the reader understand or make sense out
of facts or examples offered.

Emotional Use of sympathy, fear, loyalty, etc. to persuade;
Appeal manipulates the reader’'s emotions — ethos,
pathos, logos.

2018-19 The Institute for the Professional Development of Adult Educators



. Assessing evidence is a
1pdae G’ two step process

L e—

Analyzing Evidence

ijl %22&%

Evaluating Evidence

¢




ipdac®®

In order to analyze evidence,
examine the claim and the
evidence that supports it . ..

1) Identify the claim or point author is v
trying to make | '7

2) ldentify the evidence or facts given - = -
to support the claim

3) Demonstrate how the evidence is
related to the claim

33
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ipdac®®

To evaluate the relevance and
sufficiency of a claim, be sure . ..

1) There is enough evidence to provide
sufficient facts to back the claim

2) The evidence is related to and
provides support for the claim

3) The evidence provided is typical or
representative of the object of the
study or experiment

34
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Fact, Opinion, Reasoned
Judgment

fact: opinion:
something that a personal feeling
can be proven to or belief about
be true something

W stor

35 #istart| @ (3 Tgstean | @ 5 Lamin - eadaFro. . |[@ ks Learning - Student... DA S0 e

2018-19 The Institute for the Professional Development of Adult Educators




ipdae? My GED® Study Guide

52018 MyGED® : Study Guide

4 Fact versus opinion E Em

You'll be asked to determine when an author is using factual statements or inferences, as TESTING SERVICE®
opposed to opinions.

For example, an author might begin with the opinion that the 1960s were one of the most

difficult and divided times in American history. They may go on to cite evidence or facts that
describe the Vietnam War, civil rights protests, and the Cuban Missile Crisis.

Example Questions

Opinions, while

Fact versus opinion sometimes based on

in January 1991, President George H. W. Bush made a speech about Irags invasion fOCTS, are someone's

ot view on a subject and
Question: not facts themselves.

Which statement from President Bush's speech is an opinion? Th ey Gre O STO Temen-l- Of
A "The United Nations, with the full support of the United Sta*:es. has be”e f/ a HITUde or feeling.

already tried fo peacefully pressure Iraq out of Kuwait . . . .

( B "And our own economy is suffering . . . the effects of higher oil prices
" stemming from Saddam's aggression. ..

( C ". . . [Elconomic sanctions are taking a toll, but they are still not
" forcing Saddam out of Kuwait. .. "

"We have seen too often in this century how quickly any threat to one

becomes a threat to all.”
2018-19 The Institute for the Professional Development of Adult Educators
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%j Tests of Adult Basic Education
. LEVELD

TABE 11 & 12 READING PRACTICE ITEMS

3. How does the movie scene described in paragraph 1 connect to the information in
paragraphs 6 and 77

A. The paragraphs demonstrate that the Hollywood movie scenes are accurate.

B. The Hollywood movie scenes foreshadow the actions discussed in the
paragraphs.

C. The Hollywood movie scenes show what the paragraphs suggest will happen in
quicksand.

D. The paragraphs describe what to do differently from the actions in the Hollywood
MOVIE SCENeS.

4. Which sentence from the passage best expresses the author's attitude toward the
threat of quicksand?
A_ "It is true that you will begin to sink if you step into quicksand.”
B. “The depth of quicksand ranges from a few inches to four feet.”

C. “If you wander into an area of quicksand, do not ask another person to pull you
out.*

D. “An experience with quicksand usually is more messy and embarrassing than it is
dangerous.”

2018-19 The Institute for the Professional Development of Adult Educators
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ipdae ¢~

Graphic Organizer for Fact and

Opinion

38

Think Clearly to Leam More DE}D

| can classify facts and opinions.

CCS5R1—read carefully to identify irportant information and terms and then summarize what you hawve

learned (CCSSR2)

Put staternents of facts in column 1 and stafements of opinion in column 2.
If a text does not include opinions then the opinion colurmn is blank

These are facts | found in the text.

These are opinions | found in the text.

This is what bias means:

This is an example of bias in this reading:

Polk Bros. Foundation Center for Urban Education teacher.depaul.edu & 2014

2018-19 The Institute for the Professional Development of Adult Educators
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Reasoned Judgment

Conclusions reached
based on premises

Premises can be facts or
opinions

Must be well-reasoned
judgments

Should not be based on
emotional responses

2018-19 The Institute for the Professional Development of Adult Educators



ipdaee' GED® Practice Question

Example Questions

Making inferences

A recent magazine article examined government in the United States during the first
decades after independence from Britain.

Guestion:

Which quotation from the article allows a reader to infer that the power of the U5,
govemment is imited?

,-:.l "& fear of tyranny led to the creation of a national govemment under
© the Articles of Confederation, which lasted less than a decade.”

[ El ) "45 a result, the foundars drafted the .5, Constitution, which
addressed weaknesses of the Articles of Confederation.”

.:."_ "The U.5. Constitution, ratified over iwo hundred years ago, greatly
" changed the relationship between the national and state
govemments.”

. "The U.5. Constitution included safeguards to protect individual rights
against abuse by the government.”

-
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Historical Thinking

ipdae &

BY EDUCATORS FOR EDUCATORS

HISTORICAL THINKING CHART

Historical Reading
Skills

Questions

Students should be able to . ..

Prompts

Sourcing

Who wrote this?

wWhat is the author's perspective?
When was it written?

Where was it written?

Why was it written?

Is it reliable? Why? Why not?

Identify the author's position on
the historical event

Identify and evaluate the author's
purpose in producing the
docurment

Hypothesize what the author will
say before reading the document
Evaluate the source's
trustworthiness by considering
genre, audience, and purpose

The author probably
believes . ..

| think the audience is . ..
Based on the socurce
informaticn, 1 think the author
might . . .

| do/don't trust this document
because . . .

Contextualization

When and where was the document
created?

What was different then? What was
the same?

How might the circumstances in
which the document was created
affact its content?

Understand how context/
background information influences
the content of the document
Recognize that documents are
products of particular points in
time

Based on the background
information, | understand this
document differently

because . ..

The author might have

been influenced by

(historical context) . ..

This document might not give
me the whole picture
because . ..

Corroboration

What do other documents say?

Do the documents agree? If not,
whiy?

what are other possible
documents?

What documents are most reliable?

Establish what is probable by
comparing documents to each
other

Recognize disparities between
accounts

The author agrees/disagrees
with

These documents all agree,/
disagree about . ..

Another document to
consider might be . ..

Close Reading

What claims does the author make?
What evidence does the author use?
What language (words, phrases,
images, symbols) does the author
use to persuade the document's
audience?

How does the document's language
indicate the author's perspective?

Identify the author's claims about
an event

Evaluate the evidence and
reasoning the author uses to
support claims

Evaluate author's word choice;
understand that language is used
deliberataly

| think the author chose these
words in order to . ..

The author is trying to
convince me ...

The author claims . . .

The evidence used to support
the author’s claims is . . .
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ipdae e' Let’s Practice

are not going to wasle resources on training methods that don’t work. Let's look at some
of the advantages of "gamifying” workplace training.

First, many people are “gamers" in their non-work lives, so playing video games is
something they are already comfortable with and enjoy. This makes game-based

. learning in the workplace more attractive and motivating than traditional instruction. And
TESTING SERVICE according to the Entertainment Software Association, despite the image of video-game
players as teenaged boys, "the average gamer is now 37 years old.” Further challenging
the stereotype, nearly half of gamers are girls or women. Even 29 percent of those over
age 50 are getting into the video-game habit. Teenagers and young men, in fact, make
up only 15 percent of the over 190 million video-game users in the United States.

Sa m p I e E Xte n dE d Res p G n se Pas sage 5 a n d Evidence supporting the effectiveness of game-based leaming is starting to emerge.
= Researchers point out that video games have “"compelling storylines, attainable
P rﬂ m p‘ts fn r C I as 5 rﬂ 0 m P ract I ce - R L A challenges, rewards, recognition and conirel,” all of which stimulate learners. A 2012
report on game-based learning notes that “there is research evidence demonstrating
positive impact on higher order skills such as decision making and problem solving.”
Tharanact adde that ysing video games can also reduce training time, an advantage for

Help your students get ready for the extended regponges on i ployees.

TI‘IrDLIgh Larlguag& Arts test b'j' pnﬂ{:tl Cing with these SﬂmplE-' ] E training in a classroom, game-based learning is infinitely
materials in the classroom. Passage #2 — Game-Based Learning es miss something or need more practice, they can always start

the feedback provided by the game to gauge their progress. This
omplishment and creates a supportive learning environment,
Extended Response Stimulus Materials: lant in an education strategy.

Fully answering an ER prompt often requires 4 to 7 paragraph

Source Material #1

each — that can guickly add up to 300 to 500 words of writing! Game-based Leaming s Merelya Fad _ e Prompt:
significantly shorter could put your students in danger of scorir| e T o ocorof Educatlon ot Winsome Cokiege " . , ,
. . presented in the two journal articles
enoug h of their "n'l'rltll'lg akills elop an argument in which you explain how one position is better

Electronic learning, or “elearning,” was sold to many CEOs as the wave of the
corporate future. There's no need to hire human beings to train staff, managers were
told. All the information you require can be accessed online — at a reduced cost for the
company, and more flexible scheduling for employees. It sounded too good to be true
— and it was. As one writer noted, “most eLearning is nothing more than online lectures
or course notes.” To teach skills beyond basic facts, the person-to-person method is still
more effective than any form of electronic learning.

ther. Incorporate relevant and specific evidence from both sources
ent.

r-argued position is not necessarily the position with which you
bid take approximately 45 minutes to complete.

And yet, along comes the next eLearning fad: “gamification,” which means using video
games to teach. Video-game-based learning is already widely used in schools, and has
spread to corporations as a tool for training workers and motivating customers. This
approach is even used in the military. But does it work?

Most research on game-based learning has looked at schools. Results have been
inconsistent but not especially encouraging. One 2013 study found that “students who
completed the gamified experience got better scores in practical assignments and in
overall score, but ... performed poorly on written assignments and participated less
during class activities.” This makes sense: If you're playing video games, you are not
developing the so-called “soft skills" —also known as “people skills” — that are
necessary for success in any job. In a traditional classroom, on the other hand, students
can ask questions and engage with the teacher and with other leamers.

In the workplace, game-based learning is yet another wedge driven between younger
employees, who might applaud gamification, and older workers, who may now feel
obsolete. What's more, the prestigious magazine The Economist points out that “many
of the aspects of gamification that do work are merely old ideas in trendy new clothes.”
For example, the points and other rewards that are selling features of video games are
just online versions of sales contests or “employee of the month” perks. Like other
trends, game-based learning is likely to fade away as the next new teaching fad
appears on the horizon.

Source Material #2

Game-based Leamning: An Effective Training Strategy

Janette Morgan, Ph.D., Professor of Business, Saratoga State University
Innovative Trends in the Workplace

Already a multi-billion-dollar business, game-based learning in the corporate world
continues to grow at a steady pace, and is here to stay. Executives are smart — they

GEDtestingsery + GED.com 4
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Graphic Organizers for Evidence

ipdae ¢~

Both Sides Now

When reading argumentative non-fiction text, materisls ofien present one side orviewpointon a
paricularissue. Sometimes, the text may provide evidence to support both sides. Then, itisup
to the readerto determine which is best suppored. Anslyzing and evaelusting the evidence for
both sides is one way to identfy a claim and the reasons for making & specfic decision/claim.

Both Sides Now

Evidence that Supports Evidence that Opposes

Gluestion or statement

Which position is better

supported?

Decision {Claim)

Reasons {Analysis/Evaluation)

43
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Graphic Organizers for Evidence

ipdae ¢~

Argumentative Writing Organizers: Pros and Cons

Cluestion or Statement

Pros Cons

(Evidence that Supports} (Evidence that Opposes)

Decision fora clain

Defend yourdecision:

44
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Graphic Organizers for Evidence

ipdae ¢~

Expand Leaming with Clear Thinking [y I::>

Improve an Argument

CCEERE—analyze the sireng of an argument

What's the issue?

What's the writer's claim?

What evidence did the writer include to support that position?

HiNnNN

Which evidence makes the strongest support?

How could the writer have made the writing more effective?

Nonficlion Analyzers Polk Sros. Foundalion Cemter for Urban Education teacherdepauledu 2015
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Graphic Organizers for Evidence

46

Improve an Argument: What - Why — How

What do you think? Why do vou think it?

How do vou know?

This is vour opinion This is your reason

This your evidence or
examples

Adapted from Peha. steve. Teaching That Makes Sense, hitp:ittms.oral
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Graphic Organizers for Evidence
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Expand Leaming with Clear Thinking

Think Clearly: Analyze Support a Position
CCESRE—analyze arguments; CCSERTL. Wrike arguments to support claims In an analyss of substantive fopics or
fexis wsing vaild reasoning and relevant and suffdent evidence.

Issuear

Another Position

[Supporting Reasons and Supporting Reasons and
Facts: Facts:

Which position is siromger? Explain your decision.

Nonficlion Analyzers Polk Gros. Foundation Center for Urban Education teacher depaul agu ©2015
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. A Few Teaching Tips to get you
lp dae@' Started

e Use informational or non-
fiction text

« Select texts that contain a
viewpoint the author wanfts
the reader to accept

« Use plenty of samples to show
students what is expected



« Throughout the lesson,

check for progress
« Utilize additional
resources at different skill
]

— levels
I

— * Bring the lesson back to
the real world
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